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The article draws attention to the importance of the work of adult participants in educational
relations with the problem of increasing general and school anxiety of students, special
attention is paid to its little-studied aspect as speech anxiety. Based on the lack of data in the
psychological and pedagogical literature on the nature of manifestations and dynamics of
indicators of this kind of distress in younger schoolchildren and adolescents, the relevance of
the study of manifestations of speech anxiety at these age stages is substantiated. Based on a
three-year monitoring study with the participation of schoolchildren of grades 3-5 of
secondary schools, data on the specifics of children's emotional experiences in situations of
speech communication are presented; the special importance of such information for
accompanying a child during the change of the age stage of development and transition from
primary to basic general education is emphasized. The general high level of experiences in
the process of verbal communication of schoolchildren is diagnosed, the dynamics of changes
in the studied parameter is described; using methods of quantitative and qualitative analysis,
the increase in gender differences during the studied age period is established. The key
strategies of the organization of preventive and correctional-developmental work with
schoolchildren, based on the principles of rehabilitating, corrective and compensatory effects,
are proposed; possible options and forms of their implementation in a comprehensive school
are described.

1 INTRODUCTION

Anxiety in children and adolescents is one of the
typical problems of our time, which many parents,
teachers, and psychologists face the need to resolve.
According to the results of numerous publications,
the number of emotionally unstable, stressed, anxious
children of school age, regardless of their level of
academic performance, is increasing, and the
pandemic situation, the need to combine real and
remote formats of interaction and learning, acts as an
additional provoking factor in the destabilization of
the emotional well-being of schoolchildren.

The problem of anxiety has been studied by many
scientists and practitioners from different countries
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(Z. Freud, K. Horney, G.S. Sullivan, S.B. Sarason, E.
Izard, B. Phillips, A.M. Prihozhan, A.V. Miklyaeva,
P.V. Rumyantseva, 1.V. Dubrovina, A.l. Zakharov
and others). This concept has been given a large
number of definitions, and all of them emphasize the
general meaning associated with emotional
discomfort, anticipation of trouble, anticipation of
potential danger, a state of excessive experience, a
feeling of fear and anxiety in certain social
circumstances.A.M. Prihozhan characterizes anxiety
as a personal property, the formation of which is the
result of unreliability of interpersonal relationships in
the immediate environment and dissatisfaction of
sociogenic needs (Prihozhan, 2000; Prihozhan,
2009), A.l. Zakharo vcharacterizes anxiety as one of
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the driving forces of a child’s neurotic development
(Zaharov, 2006).

Anxiety, as an individual psychological trait, is an
indicator of trouble and is associated with an
individual’s predisposition to experience anxiety
even in potentially non-dangerous situations. It can
also be considered as a form of adaptation to a new
environment, but at the same time it can indicate its
violation, having a significant negative impact on
behavior, process and performance results. Thus,
anxiety is recognized as one of the most significant
causes of school maladjustment (Prihozhan, 2009;
Belyaeva, Linnik, 2017; Levina, 1975; Valyavko,
2014), it arises on the basis of dissatisfaction with the
child’s social contacts in the new environment, his
expectations and hopes for the future. N.V.
Litvinenko and E.G. Savina comment that it
manifests itself in situations in which the child is
afraid of causing disapproval, when he feels his own
inconsistency with group norms and standards, is
afraid of rejection, condemnation, punishment, and
subsequent social isolation from significant people; it
is accompanied by tightness and excessive tension
subjectively and objectively significant situations
(testing knowledge, communicating with adults and
numerous peers, performing responsible academic
and extracurricular tasks and achievements, etc.)
(Savina, Bura, 2017; Litvinenko, 2014).

With numerous approaches to the study of
personal and situational anxiety in children, attention
is rarely paid to such an aspect as speech anxiety.

2 RESEARCH METHODOLOGY

Speech anxiety in a few publications is correlated
with situational and sometimes with general anxiety;
the synonymous concepts of “speech anxiety” (as
“excessive worries about one’s own speech”) and
“logophobia” (literally “fear of speech”) are
introduced  (Kalyagin, 2011). W.J.Fremouw,
J.L.Breitenstein  define  this  condition as
“inappropriate cognitive and physiological responses
to environmental events that lead to ineffective
behavior during public speaking” (Fremouw,
Breitenstein, 1990). But, based on the understanding
that the phenomenon we are considering manifests
itself precisely as the subject’s tendency to
experience negative emotional experiences as a
response to a certain situation, we, like S.M.
Valyavko, tend to regard the use of the term “speech
anxiety” as more adequate. “Speech anxiety is
understood as a tendency to experience a special
emotional state at the time of speech, as well as

anxiety and fears of the child associated with his own
speech,” it is provoked by a situation of speech
failure, in case of repeated failures it is fixed as a
typical reaction, and with increased sensitivity of the
child even a single fact can play a decisive negative
role (Belyaeva, 2022; Valyavko, 2014).

The manifestation of speech anxiety naturally
unfolds in the following sequence: the speaker is
afraid of being subjected to negative judgment or
evaluation because of his anxiety, these thoughts
“trigger” the corresponding behavioral reactions
(rapid breathing, intermittent speech, long pauses, if
necessary, use a new turn of phrase or word (term)),
even to the point of deliberately avoiding situations in
which one will have to speak publicly, the novelty or
uncertainty of certain situations, including public
speaking, is a typical trigger for anxiety in
communication (Valyavko, 2014).

Speech anxiety arises and manifests itself quite
clearly in children even in preschool age. R.E. Levina
(Levina, 1975) points to the close relationship
between the processes of a child’s understanding of
speech, its immediate development and the formation
of attitudes, self-esteem of one’s own speech: the
emergence and consolidation of reactions to its
incomprehensibility for others. Thus, with the
complication of forms and methods of verbal
communication, emotional tension increases,
associated both with its content side and with the
assessment of the chosen speech strategy (planning
and designing a speech pattern, choice of speech
means, the possibility of spontaneous direct verbal
responses to  changing  circumstances and
“restructuring” spoken text, etc.). At the stages of
natural intensification of spoken language associated
with age dynamics, almost every child experiences
certain experiences and difficulties, and S.M.
Valyavko proves that “...emotional experiences and
anxiety in situations of verbal communication are a
general pattern of preschool age, characteristic of all
children” (Valyavko, 2014)..

We are forced to state that at the moment in
psychological and pedagogical research one can find
information about the manifestations of speech
anxiety in preschool children, and further
publications concern only the situation of high school
students and student audiences. At the same time,
scientists and practitioners realize the importance of
studying the problem at each age stage. So A.G.
Samohvalova emphasizes that the situation of
ignoring violations of the early stages of ontogenesis
of the communicative sphere of the individual
inevitably provokes irreversible consequences, which
will later manifest themselves in full (Samohvalova,



2014). E.L. Cherkasova, proposing a program for
examining communicative universal educational
activities of schoolchildren, insists that along with
assessing the  motivational component  of
communication, speech aspirations and
communicative inclinations, “... it is important for the
teacher to identify the level of self-esteem of speech,
speech anxiety, and clarify the reasons for the child’s
speech atypicality”.

In view of the importance of understanding the
nature of the processes of formation of speech
anxiety, which becomes a serious obstacle to the
implementation of significant communicative tasks in
adolescence, adolescence and further age periods
(Belyaeva, Linnik, 2017), we studied this aspect
among students at the stage of finishing primary
school and starting their studies in the fifth grade .

3 RESEARCH METHODS

Our study was carried out using the “Speech State
Control” technique (IM Lushchikhina, VK Gaida,
VV Loskutov), developed on the basis of a modified
scale R. Erickson containing sentences describing
typical emotional states in various communicative
situations, built on the principle of self-esteem and
being predictive of the ability to control and correct
one’s speech behavior (Balin, Gajda, Gorbachevskij,
2000). The value of the technique lies in the fact that
it allows one to describe the symptomatology of the
mental component of speech and voice disorder. The
following were used as diagnostic tools to assess the
degree and nature of manifestations of
aggressiveness:  children's  version of  the
questionnaire "Aggressive behavior" by PA Kovalev.

Over the course of three years (2019-2022), we
diagnosed 250 children (approximately equal
numbers of boys and girls) studying in grades 3-5 in
secondary schools in Yaroslavl: 71 fifth graders, 95
fourth graders, 84 third graders. Statistical data
processing was carried out using the SPSS Statistics
19.0 software package (Student's criterion, Kraskel-
Wallis criterion (H-criterion), Spearman correlation
coefficient).

4 RESEARCH RESULTS

Firstly, we note that out of the total number of
respondents, only four students in their answers
demonstrate excessive confidence in their own
speech abilities, considering their verbal skills to be

undoubted. According to the author of the
methodology, such subjects “with very high self-
esteem, prone to inflated self-esteem... not
experiencing any doubts in their own actions and in
their own speech” (Osipova, Samohvalova, 2020), if
such a situation persists for a certain time and is fixed
as a behavior strategy, then in the future it is obvious
for them a tendency to yourself as a mentor, mentor,
use a predominantly edifying tone in communication.

On average, for the sample (see Table 1) of
respondents, we can talk about recorded high speech
anxiety among schoolchildren. Individual results in
different parallels, both girls and boys, extremely
rarely falling below 5 points, indicate a general
atmosphere of anxiety and uncertainty in situations of
everyday communication and, if necessary, public
statements. It is worth noting that the younger the
respondents, the smaller the differences we see in the
results of gender groups.

Table 1: Severity of students’ speech anxiety (average
score).

Class Boys (ﬁ) grtiligreigtns Girls (i)
3 11.43 temp = 0.8 10.29

4 8.29 temp = 2.5* eleven

5 6.93 temp = 3.3%* 11.12
average | 8,883 temp = 1.4 10,803

* - differences in the zone of uncertainty; ** -
differences are significant at p<0.01

Younger schoolchildren experience almost
identical experiences with verbal communication,
and by the beginning of adolescence (in fifth grade),
the differences in results become statistically
significant: girls are more susceptible to stress
compared to their male peers. It is likely that this
situation is a reflection of the general greater
sensitivity to external assessments and increased
anxiety of teenage girls at the stage of transition and
adaptation to a new stage of education (Belyaeva,
2022; Kalyagin, 2011).

We also note that the relationship between speech
anxiety and student self-esteem, studied on a separate
sample of subjects, shows the independence of these
indicators: the calculation of correlations (rs = -0.148)
reflects the feedback, but does not reach the level of
statistical significance. Those. Children with a
tendency to low self-perception are naturally more
anxious in some communication situations, but in
general this problem is typical for all schoolchildren.

But when analyzing the relationship between
speech anxiety indicators and schoolchildren’s



academic performance (which was calculated as the
average intermediate certification score for three
academic quarters in the main subjects), statistically
significant indicators were found: the correlation
coefficient was (rs = -0.702), this indicates that what
The higher the speech anxiety, the lower the child’s
academic performance, especially this aspect, of
course, is reflected in academic performance in
subjects that require work with text fragments,

detailed oral answers and dialogue forms of work.
Those. The child’s perception and attitude towards
his own speech, confidence in communication
absolutely leaves an imprint on his educational
success.

Data from a qualitative analysis of the results
obtained allow us to see in more detail the picture of
age-related changes in how schoolchildren perceive
their speech (see Table 2).

Table 2: Level of manifestation of speech anxiety in schoolchildren (% of the total number of respondents of one academic

parallel).
Level of speech anxiety
Class critically high high elevated norm
girls boys girls boys girls boys girls boys
3 18.4 125 57.9 81.25 13.2 0 10.5 6.25
4 26 85 58 60 12 23 4 8.5
5 33 7 33 48 21 24 16 21

The data we obtained generally correlate with the
trends identified by scientists when studying the
gender specificity of the manifestation of anxiety in
the age period we have designated. B.l. Kochubey
notes that at the age of 9-11 the intensity of anxiety in
both boys and girls levels out, and after 12 years the
general level of anxiety in girls generally increases,
and in boys it decreases, and the older the
schoolchildren, the more significant this difference
(Kochubej, 1988).

Among boys, the number of respondents who feel
a sufficient level of calm and confidence in their own
speech is gradually increasing significantly; in girls,
these indicators also increase, but much less
intensely. Students with high self-esteem and low
anxiety in real academic and extracurricular activities
are easily ready to take the initiative, love to answer
at the board, actively initiate their own answers and
contacts with interlocutors, and even if their
statements are incorrect and they hear criticism
addressed to them, This does not act as a provocation
to stop interaction with communication partners. We
can testify that certain training and acquired
experience in various communication allows for a
certain category of children to reduce the level of
anxiety and strengthen their confidence in their own
speech skills.

However, more than 50% of representatives of
both gender groups demonstrate high and critically
high levels of speech anxiety, experiencing great
problems and discomfort when communicating with
teachers, peers and school staff, preferring to avoid

public speaking. Let us note very serious changes in
the group of children characterized by critically high
manifestations of speech anxiety: the number of boys
in it is almost halved and the number of girls is
increasing in almost the same proportion. With this
level of anxiety and low self-esteem of speech skills,
students experience fear when answering at the board,
anxiety when working in groups or pairs, they rarely
raise their hands themselves and initiate contact,
assuming and expecting in advance social
disapproval from peers and classmates. Their speech
activity requires initiative and support from the
teacher; they are extremely sensitive to criticism and
comments made about their answer and speech.

In the course of the correlation analysis, the
hypothesis about the existence of a connection
between the level of speech anxiety of primary
schoolchildren and the characteristics of their
aggressive behavior, such as the level of
incontinence, direct and indirect verbal and physical
aggression, was  confirmed. In  younger
schoolchildren with a high level of anxiety, a
predominance of such manifestations as a tendency to
direct (rs = 2.378) and indirect (rs = 1.186) verbal
aggression, indirect (rs = 2.421) and direct (rs =
4.166) physical aggression, impulsiveness was found
(5,23). And, on the contrary, in children with a low
level of speech anxiety, low values were found for
such indicators as a tendency to direct (rs = 0.1094)
and indirect (rs = 0.051) verbal aggression, a
tendency to direct (rs = 0.851) and indirect (



rs=0.4655) physical
(rs=0.183).

In real interaction, we observe that children with
a high level of speech anxiety are more sensitive to
criticism and are touchy. They are characterized by
manifestations of temper, rudeness, harshness, the
use of physical force is acceptable, they treat people
with distrust and caution, based on the belief that
others intend to harm them. Children with a low level
of speech anxiety perceive criticism addressed to
them more rationally, are calm, trust other people, are
confident in themselves, in their abilities, and are
better able to control themselves and the
manifestation of their emotions.

aggression, impulsiveness

4 THE DISCUSSION OF THE
RESULTS

Based on our own experience of practical activities at
school and the results of psychological and
pedagogical research, we can argue that the
consequences of this situation can be very significant
- up to the subject’s conscious or unconscious choice
of a strategy of social isolation. These findings are
consistent with the opinions of various scientists:
W.J.Fremouw, J.L.Breitenstein (Fremouw,
Breitenstein, 1990) prove a strong correlation
between fears of social interaction and fear of public
speaking, M.B. Osipova, A.G. Samohvalova note that
a highly anxious child “...prefers to remain silent,
ignores any contact with others, deliberately deprives
himself of confidential communication, or tries to
solve all communicative problems through conflict
and aggression” (Osipova, Samohvalova, 2020), and
I.M. Luschka emphasizes that “... if anxiety takes
extreme forms, it can become entrenched as a style of
behavior, for example, in the form of logoneuroses,
logophobia, even logo muteness” (Balin, Gajda,
Gorbachevskij, 2000). This situation becomes
especially acute in modern conditions, which place
increased demands on the formation of social
competencies of students, which are a necessary
condition for their successful socialization and further
activity (Trubina, 2021).

As a result of the study of the characteristics of the
manifestation of speech anxiety in schoolchildren at
the stage of finishing primary school and beginning
of adolescence, the following generalizations were
made.

1. Throughout the indicated age boundaries, a
significant and even critically high severity of speech
anxiety in schoolchildren is recorded, the

manifestation of which is typical for almost all
children.  An extremely small number of
schoolchildren feel highly confident in the
communication process, however, their number
increases to a small extent throughout their studies,
which is quite likely associated with their experience
of diverse social interaction in educational and
extracurricular situations.

2. Gender at the primary school stage does not
play a significant role in the manifestation of anxiety
during verbal communication, and then becomes a
predictor of differences with a tendency towards
greater severity of manifestations of anxiety and
uncertainty among teenage girls in everyday
communication, and especially in public speaking. It
is the level of critically high manifestation of speech
anxiety that reflects the greatest changes in gender
groups, indicating opposite trends in the self-
perceptions of boys and girls.

3. The results indicate the importance of studying
such an aspect of schoolchildren’s personal
characteristics as speech anxiety, which significantly
influences the level of communicative activity and
initiative of students, their readiness for various social
contacts and public speaking.

In general, the study made it possible to clarify the
features of the manifestation of anxiety in
schoolchildren associated with the situation of verbal
communication, which is extremely significant in the
current conditions of educational and extracurricular
activities. Being in agreement with the data obtained
by other researchers whose interests were focused on
issues of personal and situational anxiety, our data
make it possible to clarify the age dynamics and
gender differences in this aspect of the personal
development of schoolchildren.

5 CONCLUSIONS

Speech anxiety as an urgent complex psychological
and pedagogical problem requires attention from
various participants in educational relations and the
organization of appropriate preventive activities
through various forms of psychological and
pedagogical support for the development of students.
The identified trends can become the basis for
teaching staff (teachers, educational psychologists,
additional education teachers) to develop programs to
support the communicative development of
schoolchildren, especially at the stage of early
adolescence and the transition to primary school.
Three key strategies for correcting fears of speaking
as a very common problem, identified in the literature



and tested in practice, can serve as a guideline for
developing such questions (Bodie, Racing, 2010):

1. Rehabilitation strategy — aimed at the general
strengthening of the child’s well-being, adaptation
and adaptation to the social environment, focused on
a general understanding of health as the most
important factor in the development and preservation
of the physiological, psychological and social
functions of the individual. In the context we are
considering, we can talk about creating conditions for
the active adaptation of a disabled child with his or
her characteristics to the physical and social
environment through the inclusion in possible
formats of multi-age group interaction through
extracurricular and leisure activities with children and
their families, through teaching skills that improve
speech behavior in complex with exercises for
general physical development. Specific examples
could be developmental classes in microgroups using
exercises of social-communicative and body-oriented
approaches to developing options for spontaneous
informal verbal and non-verbal communication.
Training in methods of interpersonal interaction
based on the “here and now” principle, on the one
hand, allows you to reduce the fear of a disabled child
from unexpected, spontaneously developing
circumstances and gradually transfer actions in them
to the mode of habitual skills, on the other hand,
reduce general social anxiety, often in the future
associated with the need for speech contacts.
Incorporating  relaxation  techniques, muscle
relaxation, deep breathing and stretching allows you
to feel, realize,

2. Corrective strategy - aimed at eliminating
negative symptoms (for example, stereotypies in
statements), smoothing out deficiencies, correcting
negative emotional and behavioral manifestations in
prepared or spontaneous oral responses, direct
communication with adults through systematic
desensitization, familiarization with examples of
successful public speaking (in including outstanding
personalities  characterized by developmental
characteristics), through real or visualized speech
practice. Work in this strategy is based on the
understanding that the novelty and high level of
uncertainty in the development of situations
associated with the need to initiate contact, be in the
process of a group public discussion, or give a speech,
is a source of anxiety for many people, and for people
with disabilities, whose communicative experience is
much more narrow and complicated by
developmental features, such an experience is
especially disturbing. The use of various behavioral
therapy exercises in this regard can play an

unconditional positive role: having initially focused
on compiling a list of “frightening” situations
indicating their significance or hierarchy, you can
then work through them sequentially in a group or
individual format; By providing video and audio
samples of public speaking, training the skills of
various messages (through their inclusion in the
process of classes, elective courses, extracurricular
meetings or purposefully organized communication
groups), you can reduce the novelty and uncertainty
of such situations, thereby gradually reducing the
sensitivity of students to events or people with
anxiety and phobias.

3. Compensating strategy - aimed at finding
strengths, replacing shortcomings with positive
qualities, including through cognitive restructuring,
as a conscious change in negative thinking patterns,
namely, what the child thinks about his problems with
speech and communication. Based on the principles
of cognitive behavioral therapy, such reappraisal
provides an opportunity, by clarifying, highlighting
and bringing to a conscious level of perception
thoughts that do not correspond to reality and
containing  cognitive  distortions, to practice
reformulating them in a more accurate and
environmentally friendly way. The transition from
catastrophizing, excessive generalization of negative
experience, a sense of obligation to the gradual
learning to regard public speaking as some special
type of conversation, in which there is definitely
accumulated experience, skills and in which there is
no need to “start from scratch” can lead to the
replacement of negative thoughts with more positive
ones. From the point of view of preventing this type
of condition, it is necessary to systematically apply
various methods of encouragement and external
positive stimulation of schoolchildren’s speech in all
classes, practice public speaking in small audiences,
followed by reflection on the experience and analysis
of its real successes. From the standpoint of
correctional and developmental work, we can
consider including in the curriculum individual and
group classes using an art therapeutic approach,
exercises to overcome irrational negative experiences
through the use of drawing, body-oriented techniques
for working with fears, allowing you to react
emotionally, live and rebuild the subjective attitude
towards one's own concerns.

The proposed strategies, on the one hand, are
based on the key ways of correcting fears of
communication and speaking, which are a very
common problem of modern man, developed and
tested in various therapeutic approaches (Bodie,
Racing, 2010), and, on the other hand, are



synchronized with the described specific social
functions, which are of particular importance in
raising children with special needs (Zaitsev, 2001),
and therefore are able to integrate into the general
context of concerted efforts of teachers and parents to
ensure a favorable emotional state of various
categories of students in the process of their
communication both in the educational space and in
extracurricular interaction.
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