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Abstract: The main object of analysis in the article is the academic culture of a journalism teacher. Its components, 

primarily its value content, and its relationship with the qualification of the journalism school graduates were 

chosen as subjects of study. The purpose of the research is to define the role of the teachers' academic culture 

in the formation of an employee for the media industry. To this purpose, the opinions of researchers and media 

professionals on the values and results of journalism education are presented and compared. Some theoretical 

conclusions have practical significance, such as the dual identity of a teacher who belongs simultaneously to 

an academic corporation and the mass media environment, the interpenetration of university and industrial 

professional ideologies, the balance of variability and stability in value orientations.

1 INTRODUCTION 

As a rule, discussions about journalistic education 

take place in the context of its relationship with 

industrial practice. For instance, the American expert 

declares: "The key question in journalism education 

to this day is whether journalism should be regarded 

as a trade or a profession ... The main distinction 

between the two is the implicit standing afforded to 

journalists and the educational background expected 

from them ... Regarding journalism as a trade would 

require only vocational teaching …” (Josephi, 2009, 

p. 47). In turn, the Russian observer notes that "the 

professional and pedagogical communities are 

divided into two camps, apart from the nihilistic one, 

which denies the need for specialized university 

training. The first camp is convinced that 

fundamental (theoretical) education should dominate 

practical training … The second camp believes that 

graduates are not adapted to real work … Their 

picture of an ideal journalistic education consists of 

case studies, work practice and rare theoretical 

seminars" (Malashenko). 

It is clearly seen that the participants in such 

polemics reason only in one of the possible 

coordinate systems, namely, they proceed from their 

understanding of the purpose, the qualitative state and 

personnel needs of the mass information industry. For 
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example, this is how the statement is justified that 

"programs worldwide share common approaches to 

teaching journalistic roles: how to gather, vet, 

produce, and distribute information; how to assess 

audience needs; and how to tell stories” (Mensing, 

2019, p. 5). We have no task of critical evaluation of 

utilitarian-pragmatic views on the profession, as well 

as opposite attitudes. We would like to draw attention 

to the fact that it is possible to look at education 

through a different prism, no matter how unexpected 

it may seem to someone. 

2 METHODS 

Let's listen to the following categorical statements: 

"The university should give the graduate a broad and 

deep humanitarian knowledge base, without which a 

journalist cannot become a true professional, teach 

systematic thinking, instil a research culture, while 

paying the most serious attention to the tasks of 

upbringing and personal development of students" 

(Voskresenskaya, 2017, p. 217). The author of the 

declaration clearly sees the student and the graduate 

in the light of university traditions, and not the 

conjunctural needs of the industry. The expert does 

not deny the value of instrumental skills, but 

emphasizes the importance of other components of 



qualification, those that are acquired through the 

assimilation of intellectual resources of an academic 

school. The next thesis looks obvious and does not 

require detailed argumentation: only the teaching 

staff with a high university culture, or academic 

culture, is able to provide training of this level. This 

angle of view on journalistic education has a right to 

exist, as employees for the media grow within a 

higher school with its principles of organization and 

functioning. 

The academic culture of a journalism teacher is 

the main object of analysis in our article. As subjects 

of study, we consider its components, primarily its 

value content, and its relationship with the 

qualification of the journalism school graduates. The 

purpose is to identify the role of the teacher's 

academic culture in the formation of an employee for 

the media industry. For this purpose, the views of 

researchers and media professionals on the values and 

results of journalistic education in the context of 

social and industrial dynamics are critically examined 

and compared. The analysis is included as an integral 

part in the vast interuniversity project "Professional 

Ideology of Journalism", which has been carried out 

at Saint Petersburg State University since 2022. The 

authors team members reasonably believe that "the 

study of the professional ideology of a journalism 

teacher should be carried out no less intensively than 

the issues of his pedagogical qualification or 

technological competence" (Khubetcova, 2023, p. 

457). 

3 RESULTS 

The concept and structure of academic culture are not 

the most popular topics for researchers of the 

journalistic school. Therefore, there is a need to 

clarify what is meant by this characteristic of a 

teacher. It should be noted that in the special 

pedagogical literature it is interpreted in different 

ways, sometimes it used as a metaphor or in a narrow 

sense, as a distinctive feature of a particular scientific 

and educational institution (Artemieva, 2013, p. 34). 

At the same time, there are proposals to consider it as 

a kind of integral phenomenon that is formed in the 

process of education and scientific activity, and even 

as an idea of a university that traditionally unites 

knowledge, culture, and science. (Naletova and 

Prohorov, 2013, p. 138). A value-based view of 

university reality is relevant to this context. 

As the researchers define, "the specificity of the 

university is that it is a professional organization 

based on a system of academic values that regulate ... 

the activities of its members" (Mkrtychyan and 

Petrova, 2019, p. 147). The traditional academic 

values include critical thinking, the development of 

nonapplied science, academic freedom, dedication to 

the interests of genuine knowledge, academic 

autonomy, recognition by the scientific community, 

publications in reputable journals, etc. They are 

characteristic not to individual nations and regions or 

specific institutions, but are universal in nature. 

(Prohorov, 2010, p. 180). This list of values finds its 

origin in the long history of university education in 

the world.  

It is important for us to know to what extent the 

common norms and rules of life apply to the staff of 

journalism schools, and in general – whether there are 

grounds for such a statement of the question. 

According to the observations of some colleagues: 

"The incorporation of journalism education into 

universities has never been fully accepted by others 

in the academy, however. Even today, faculties in 

other disciplines in many universities look down on 

or dismiss the importance of journalism programs and 

the research contributions of journalism faculty” 

(Picard, 2015, p. 6–7). However, there is an opposite 

line of reasoning. American professors propose to 

eliminate “tension, present from the beginning, 

between professional and academic, in journalism 

education: While engagement with the media 

professions can be useful and constructive, it must not 

substitute for building a stronger sense of academic 

professionalism” (Reese and Cohen, 2000, p. 221). 

That is, they consider it necessary for journalists to 

consciously strive to join the academic community, 

on equal terms with other departments and with the 

same responsibilities. 

From an organizational and industrial point of 

view, there are more than solid grounds for this, since 

the university administration does not distinguish 

between faculties, determining the parameters of 

personnel, methodological provision, labor 

regulations, etc. Nevertheless, the most effective 

factor in the formation of academic culture is the 

strategy of daily activities aimed at this result. It 

should be said, according to in-depth research Russia 

is characterized by a long tradition of creating and 

developing theoretical and educational schools of 

journalism, which is a very peculiar phenomenon 

with such features as steady areas of research under 

the guidance of well-known scholars, stable 

educational programs with educational and 

methodological maintenance (textbooks and 

manuals), a significant contingent of students, 

postgraduate and doctoral programs, corresponding 

scientific specialty and dissertation councils, 



academic journals, etc. (Khubetcova, 2018, p. 314). 

Thus, the tasks and activities of schools go far beyond 

the transfer of production skills, and the listed and 

other features exactly correspond to academic values. 

The problematics of theoretical and educational 

schools of journalism are comprehensively reflected 

in a collective monograph based on the results of an 

international project (Korkonosenko (Ed.), 2021). 

Being perceived at the level of the education 

system and institutions, academic values form the 

basis of the practice in particular pedagogical 

collectives in accordance with the specifics of their 

activities. So, from personal experience, Russian 

professor concludes that "the phenomenon of 

theoretical and pedagogical school within concrete 

chair of professional journalism is made up by such 

factors as unified understanding of the goals and 

principles of training in the collective, interaction of 

priority scientific directions and methodic works, 

consistency and continuity of educational programs, 

regular public and practical approbation of the results 

of training. Traditions and creative atmosphere of the 

department play an important role as well" 

(Berezhnaya, 2017, p. 33). Lastly, an individual 

teacher feels like a bearer of the idea of the university 

and a promoter of academic culture. Looking back at 

her own practice, a teacher with a lot of experience 

writes: "In the higher school system ... one of the 

dominant values was the personal and professional 

potential of the teacher. Professional qualities meant 

not only the capacity to conduct lectures and practical 

classes, but also the ability to captivate, inspire 

students to independent searching for knowledge, 

discover new senses, to becoming and developing 

their personalities" (Saenkova-Mel'nickaya, 2023, p. 

452). 

4 DISCUSSION 

From the above observations, a distinct conclusion 

follows that universal academic values not only do 

not conflict with the organization of journalism 

education, but also give it the necessary guidelines for 

qualitative growth and for the successful self-

realization of teachers. Let us pay special attention to 

the fact that these interrelations are especially organic 

for the Russian tradition of training personnel for the 

media. However, we will not limit the analysis to the 

university space, such a choice would be short-

sighted and unpromising from the preparing students 

for real employment in production viewpoint. A 

teacher who has become an active member of a 

university corporation at the same time is directly or 

indirectly connected with the world of journalism, 

with its business interests and current processes, 

professional and ideological representations, ethos, 

etc. Otherwise, there is a ground for reproaches in the 

separation of education from the realities of the 

industry. If we abstract a little from the diversity of 

specific personal circumstances, we can say that the 

teacher has a dual identity – academic and 

journalistic. So, it is necessary to identify the 

components and aspects of academic culture that 

serve as a kind of bridges from the culture to the 

graduates' production behavior. 

First of all, intellectual tension as an attribute and 

a guarantee of the viability of the university 

community should be mentioned. It is unthinkable to 

imagine anything else if we are talking about science 

and higher education. In the normal case, the inertia 

of intense mental activity is being perceived by 

students and fixed in their professional 

consciousness. This property is inseparably merged 

with heuristic thinking aimed at using non-standard 

approaches to solving tasks and problems, at novelty 

and creativity in working. Contrary to the prevailing 

apologetics of standardization and mechanization of 

production, the prospects are more related to 

overcoming faceless simplification, and this implies 

the ability to critically analyze. An experienced 

pressman, while assessing the education system, 

expresses his uncompromising position: "Journalists 

who can’t think effectively will be even more 

worthless in the future than they are now” (Picard, 

2015, p. 7). 

In addition to the above, we will also call the 

service to truth, which is the ultimate instance of 

scientific searches and at the same time is directly 

related to the activities of a reporter and a publicist. 

In the work of a journalist, cognition is determined by 

the criterion of reliability of facts, and reflection is 

aimed at an adequate reproduction of a reality. 

An alternative to striving for the truth is 

subordination to the conjuncture, including selfish 

interests. One has to take into account that in higher 

education, as well as in the media industry, the 

pressure of business interests is increasing and the 

model of an entrepreneurial university is becoming 

widespread (Prohorov, 2010, p. 180). In the works on 

teaching methods, respective accents appear: "A 

graduate is a knowledge-intensive product with 

specified structural and functional qualities 

(knowledge and skills). The task of the university is 

to find a consumer for this product ... If we want to 

have a significant higher journalism school, we need 

to implement a market concept of its development in 

the current market conditions" (Kungurova, 2017, p. 



39). With such a frankly utilitarian approach, there is 

no sense in talking about the value dimension of the 

activities of both a teacher and a journalist. Of course, 

the harmful consequences of excessive 

entrepreneurial activity affect not only journalism 

school, but also higher education in general. 

However, it is exactly the value dimension where 

attempts to identify the current professional ideology 

of journalism justify themselves, and its correlation 

with the professional and ideological attitudes of the 

teaching profession becomes visible after that. In 

brief, professional ideology is usually understood as 

a set of ideas about their field of activity and the 

corporation environment. The presence and 

significance of this component of journalistic 

consciousness should not be in doubt. Denis McQuail 

called professional ideology the working theory of 

journalism (2009, p. 56), Claudia Mellado 

emphasizes that "journalistic ideology is a 

fundamental tool that journalists can use to 

differentiate themselves from professionals in other 

fields” (2021, p. 36). Thus, we return to the question 

of professional identity but from a new angle. 

Media professional's identity researchers 

emphasize the constant presence of elements of 

stability and variability in it, which opens up the 

possibility of human subjectivity, agency and 

individuality (Carpentier, 2009, p. 61). This is how 

the mobility of professional ideology manifests itself. 

Pedagogical activity is designed to respond to these 

dynamics, partly change synchronously with it, in any 

case, take into account the moment of variability and 

not stay hostage to outdated views. To some extent, 

the changing media practice orders university 

teaching symmetrical ideological and value attitudes. 

This means that science, and in particular the one that 

has an academic culture as an object, faces the task of 

studying the values of teachers and the journalistic 

corporation in their ambiguous relationship and 

mutual influence. 

Already at the preliminary stage, before a detailed 

analysis of the empirical material, it is possible to 

make an assumption about which side – changeable 

or stable – will prevail in the ideology of the teacher. 

Education is strongly influenced by science, which 

deals with constant rules, long-term trends, 

generalization of data at a high level, and its nature 

generates a predominant interest in stable concepts, 

ideas and pictures of the world. At least, such 

approaches are embedded in the genotype of higher 

education in Russia. Let us listen to the noteworthy 

statement of one of the participants in a series of 

expert interviews with the leaders of journalism 

education in Russian universities: “The American and 

Scandinavian tradition suggests separating practical 

journalism and the theory of journalism. I think it 

makes foreign colleagues poorer. The more I look at 

what is happening today, the more I am convinced of 

it. Critical consciousness, critical thinking, which a 

journalist needs, is formed in fragments and only at 

the level of pragmatics, and not at the level of a 

systemic vision of the world” (Berezhnaya and 

Korkonosenko, 2021, p. 411). 

5 CONCLUSIONS 

The experience of considering the topic of academic 

culture convinces that it is a promising area of 

research, which helps to solve topical issues of 

journalism pedagogy. In particular, in this light, the 

problems of proportions between theoretical and 

applied education, of teaching staff's qualification 

and self-identification, integration of journalistic 

education into the university system, etc. are more 

clearly visible. In our opinion, some theoretical 

positions have practical significance, such as the dual 

identity of a teacher who belongs simultaneously to 

an academic corporation and the mass media 

environment, the interpenetration of university and 

industrial professional ideologies, the balance of 

variability and stability in value orientations, etc. 

Meanwhile, it is important not to limit activities to 

analytical conclusions, but purposefully build an 

educational strategy taking in mind the dominant 

features of the university academic culture. 
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