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Modern Russian education is in permanent changes. Education is transformed, responding to the requirements
of improving the quality, supporting compliance with the needs of society, changes in the spheres of economic,
social, and political life. But the effectiveness of changes is possible only if teachers themselves are ready for
changes. The article offers for discussion the results of a study of secondary education teachers psychological
readiness for organizational changes. The study involved 92 teachers of two secondary schools in Irkutsk and
Bratsk. It is revealed that teachers are characterized by an average level of psychological readiness for
organizational changes and job satisfaction. Teachers are more satisfied with relationships with colleagues,
professional achievements in work, working conditions. They are least satisfied with the opportunity to realize
their level of claims in professional activity and the level of wages. Found that the higher the level of job
satisfaction, the higher the indicators of psychological readiness for organizational changes. The strongest
positive correlations were found between psychological readiness for organizational changes and satisfaction
with working conditions, satisfaction with employees relationships and satisfaction with management

relationships.

1 INTRODUCTION

At the moment, there are various interpretations of the
concept of readiness in the psychological literature.
Depending on the concept authors distinguish the
structure, main components, mechanisms and
possibilities of formation (Karpov, 2011).

A generally accepted characteristic of readiness
can be considered its connection with activity
(Terekhova, Trofimova, 2021).

"Psychological readiness" implies an internal
mental state, which is a reaction to external,
stimulatory events and causes a certain type of
behavior. Non-specific psychological readiness is not
related to a specific type of activity, says A.P.
Vyatkin. This can include readiness for stress,
readiness for risk, readiness for self-determination,
reflexive activity readiness and readiness for self-
education (Vyatkin, 99). E.G. Vorontsova asserts that
"a person with good adaptability to life in society,
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striving to achieve harmony between internal and
external conditions of life and activity is ready to
adapt to changes in the professional sphere"
(Vorontsova, 2018).

B. D. Parygin determines that a person's
psychological readiness for activity contains all the
necessary elements of future action that guarantee the
success of the task assigned to the person.
Psychological readiness for activity is a key factor in
both the effective beginning and the successful end of
this activity (Parygin, 2003).

R.D. Sanzhaeva in the article "Readiness and its
psychological mechanisms"” includes "motivational,
orientation, operational, volitional and evaluative
components” in the structure of psychological
readiness. The author identifies motivational
readiness for upcoming activities as a "core" of
process" (Sanzhaeva, 2016, pp. 8-9). She suggests
considering "the locus of control, identification and
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the mechanism of dynamic
psychological mechanisms.

Theoretical and empirical studies of employees'
readiness for organizational changes are presented in
a number of works by foreign and domestic authors:
0. Jensen and H. Huang (Janssen, Huang, 2008), R.A.
Jones and colleagues (Jones, Jimmieson, Griffiths,
2005), D. Holt (Holt, Armenakis, Field, Harris,
2007), E.A. Naumtseva (Naumtseva, 2016a), V.A.
Stroo (Naumtseva, Stroo, 2020), V.I. Pishik (Pishik,
2019), etc.

Naumtseva E. analyzes foreign approaches to
studying organizational readiness for change: firstly
an approach that considers readiness from the point
of view of attitude theory, secondly J. Prokhazki’s
approach of the step-by-step process of change,
thirdly A. Aizen's concept of planned behavior
(Naumtseva, 2016a).

M. Vakola believes that organizational readiness
should be considered at the individual and group
levels. Individual readiness is determined through a
social attitude that has the ability to transform into a
desire for change and confidence that the proposed
initiative will be successful. Group readiness is made
up of all organization employees ideas about needs
for changes, the ability to fulfill the requirements, the
ability to efficiently cope with changes, the benefits
from the results of changes, etc. Also, Vakola
considers the current readiness of the organization,
which implies understanding the current situation,
determining the driving forces. The organization must
understand the need for change, calculate the key
factors contributing to change, and form mechanisms
to support itself during the period of change (Vakola,
2013).

E. A. Naumtseva and V. A. Stroo revealed the
relationship between readiness for organizational
changes and socio-psychological  predictors:
identification with the organization, identification
with the unit, injunctive and descriptive perceived
norms. The authors confirm the positive relationship
between readiness for organizational change and
organizational identification (Naumtseva, Stroo,
2020).

Systematizing the characteristics highlighted by
E. A. Naumtseva and V. A. Stroo, such definition can
be given: psychological readiness for organizational
changes is an integrative subject state of readiness for
activity, determined by the relevance and feasibility
of organizational changes, the personal attitude of
employees to changes and the support of management
during of changes.

Russian  secondary education has been
implementing a set of organizational changes in

equilibrium"  as

recent years, which the school should be ready for
today:

1. Spontaneous changes related to the
organization of training in the conditions of
coronavirus (COVID-19)

Since March 2020, in accordance with the order
of the Ministry of Education of the Russian
Federation dated 17.03.2020 Ne 104 "On the
organization of educational activities in organizations
implementing educational programs of primary
general, basic general and secondary general
education, educational programs of secondary
vocational education, relevant additional vocational
education and additional general education programs,
in the context of the spread of a new coronavirus
infection in the territory of the Russian Federation”
educational institutions of the country began to
transfer students to a distance learning format using
digital technologies and faced with specific
challenges (Derevtsova, 2021) .

Changes planned by education management
bodies are mandatory.

In 2022, the Federal State Educational Standard
was updated in accordance with the principles of the
educational policy of the Russian Federation. With
the entry into force of the new standard, new
requirements have been added to teachers. For
example, create work programs using the Work
program designer. Also, in accordance with the
amendments made to Federal Law No. 273 "On
Education in the Russian Federation", an educational
organization now does not provide a "service", but
"implements  educational programs".  Another
innovation was the inclusion of "Conversations about
important things" in the educational process. From
September 1, 2022 "in all schools and colleges of the
country, every Monday begins with the lesson
"Conversations about important things". The main
topics are related to the key aspects of human life in
modern Russia™.

It is worth noting that the start of the school week
begins with the raising of the flag and the
performance of the anthem of the Russian Federation.
Back in the 2020-2021 academic year, schools began
to actively introduce a mandatory course of study —
project activity, as a result of which the student must
demonstrate  the project product, text and
presentation. The role of project activity in schools
should not be underestimated, since it is a form of
active learning aimed at developing universal and
flexible skills.

Consequently, teachers should be ready to use
innovative educational technologies, work in a digital
environment, improve monitoring and evaluation



methods through quantitative and qualitative
detailing of current, intermediate and final results, an
informal approach in the implementation of
extracurricular work, etc.

Studies  where  teachers' readiness  for
organizational changes be the subject are very rare, in
particular. The authors pay attention to the relevance
of studying teachers' readiness for organizational
changes, emphasize the complexity of introducing
innovations, prove the relationship with adaptability
indicators, summarize the presence of resistance to
changes introduced in an educational organization
(Lopez, Bastrakova, 2019).

2 METHODOLOGY

Studies  the  psychological  readiness  for
organizational changes of teachers are presented by
individual works. The relationship of the
psychological readiness with the satisfaction of
teachers' work is considered for the first time. For the
successful implementation of the educational tasks
assigned to the secondary school, it is necessary to
search for mechanisms of managerial activity, forms
of psychological assistance aimed at increasing the
organizational mobility of the teaching staff.

2.1 Research Questions

The subject of the study is the psychological
readiness for organizational changes of secondary
education teachers and its relationship with job
satisfaction.

The study raised a number of questions:

- Analysis of organizational changes in
secondary education;

- Study of readiness for organizational
changes among secondary school teachers;

- ldentification of the level of secondary
school teachers job satisfaction;

- Analysis of gender and age characteristics of
readiness for organizational changes and teachers job
satisfaction;

- ldentification of correlations between the
parameters of teachers psychological readiness for
organizational changes and indicators of job
satisfaction.

2.2 Purpose of the Study
The aim of the study is to find the relationship

between secondary education teachers psychological
readiness for organizational changes and theis job

satisfaction . The hypothesis was the assumption that
there are correlations between psychological
readiness for organizational changes and job
satisfaction among teachers. The higher the overall
level of readiness for organizational changes, the
higher the overall job satisfaction.

2.3 Research Methods

The study involved teachers of secondary schools in
Irkutsk and Bratsk. Total of 92 people, of whom: 80
women, 12 men, aged 22 to 65 years.

In accordance with the purpose of this study, we
used the following methods and techniques:

1. A questionnaire that includes questions about
the respondent's identity;

2. The methodology  "Readiness  for
organizational change™ (GOI) (The Russian version
of the methodology "Readiness for organizational
change, ROC" by D. Holt), the psychometric
properties of the methodology were checked in
Russian by E. A. Naumtseva (Naumtseva, 2016).

3. Methodology for determining job satisfaction
of A.V. Batarshev.

Methods of statistical data processing, using the
program Statistica 6/0. To compare groups of
respondents by gender, the Mann-Whitney U-test was
used. It is designed to compare two groups that are
small in volume and unequal in number. To compare
age groups, the Kruskal-Wallis H-criterion is used. It
is designed to compare 4 or more small groups. To
detect the relationships between the studied
parameters, we used correlation analysis (r is the
Pearson correlation coefficient).

3 RESULTS

The results of the "Readiness for organizational
change" methodology for the entire sample are shown
in Figure 1. and in Table 1.

140 17

120

100

BO

&0 43

a0 247 252 239

changes
support

Relevan ce of

Readinessfor OC
K anagerment

Personal attitude

Figure 1: Results according to the scales of the GOI
methodology.



The overall level of readiness for organizational
changes corresponds to the average level
(M=117.02), with a standard deviation of 17.1.

Table 01: Results on the scales of the GOI methodology.

Name Maximum | Average Standard
deviation

Readiness for 175 117,0 17,1

organizational

changes(ROC)

Relevance of 70 43,0 9,0

changes

Leadership 35 24,7 42

support

Feasibility of 35 25,2 5,0

changes

Personal 35 23,9 54

attitude

The assessment on the scale of "Relevance of
changes" (M =43.0) also falls into the range of the
average level with an offset to the lower boundary,
with a sufficiently high dispersion of data. In general,
teachers having a positive assessment of the
effectiveness of the expected changes for the school
and for themselves personally, still show caution and
do not quite understand how necessary it is and what
benefits they can get: 15.2% of the subjects gave low
values answers.

On the scale of "Management support" (M= 24.7),
the data indicates that teachers understand interest of
the administration in the taking place changes,
although some of the respondents have difficulty
answering and cannot unequivocally confirm the
readiness of the school management to support the
implementation of the planned changes.

The results on the scale of "Feasibility of changes™
(M =25.2) mean that respondents are mostly
confident in their knowledge, skills that will allow
them to successfully implement innovations: low
values were not recorded in the sample. The
assessment of the personal valence of the respondents
(M =23.9) is close to the lower limit of the average
level, although low values on the scale were also not
revealed, therefore, teachers with a positive prognosis
still experience anxiety in connection with the
ongoing transformations.

Significant differences between teachers by
gender (Figure 2) and age is not detected.

There is a slight tendency to increase the overall
level of readiness for organizational changes among
male teachers, a slightly higher assessment of the

appropriateness of changes and indicators of personal
valence.
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Figure 2: Ratio of indicators of the GOl methodology scales
by gender

Perhaps women are more likely to expect an
increase in workload due to changes and, with the
overall high workload, they are concerned that their
family and their personal relationships will suffer.
The data are consistent with the results of E. A.
Naumtseva, when checking the psychometric
properties of the method. The author also came to the
conclusion that "men in general have a higher overall
score of readiness for organizational changes than
women" (Naumtseva, 2016, p. 111).

Analysis of the data obtained by the method of A.V.
Batarshev (Figure 3) allows us to conclude about the
average the level of satisfaction with the work of the
interviewed teachers.

Figure 3: Results according to the scales of the "Job
Satisfaction" methodology



So, teachers are more satisfied with their
relationships with colleagues (M=5.24), their
achievements in work (M=3.42), as well as working
conditions (M=3.07). The least satisfied with the
opportunity to realize their level of claims in
professional activity (M= 1.89), 33.6% of
respondents gave answers at the level of low values
on this scale, and the level of wages (M= 2.00).

Correlation analysis using the Pearson correlation
coefficient “r shows a strong positive relationship
between readiness for organizational changes and
integral job satisfaction (r=0.61 at p<0.001) and its

individual components (Figure 4).
Satisfaction with
[ relationshipswith |
I\ employees | @
-------- organizational
changes (ROC)

Satisfaction with relationships -7
{ with the manager )

General level of job
satisfaction

Satisfaction with working
conditions

Figure 4: The relationship between psychological
readiness for organizational changes and job satisfaction

Thus, the higher the overall job satisfaction, the
higher the level of readiness for organizational
changes. There is also the strongest positive
statistically significant relationship between overall
willingness to change and satisfaction with working
conditions (r=0.62; p<0.001). So, the higher the level
of satisfaction with working conditions, the higher the
overall willingness to change. Teachers are more
satisfied with the technical equipment of classes, their
improvement, the organization of the educational
process, methodical work, meals in the canteen, etc.,
they are more focused on implementing innovations
in this organization.

There is also a positive statistically significant
relationship between overall readiness to change and
relationships with management satisfaction (r=0.38;
p<0.05), between management support and job
satisfaction (r=0.39; p<0.05). The higher the overall
satisfaction with work and the relationship with the
administration, the more teachers are confident in
innovations on the part of the management, rely on
their competence and are ready for open discussions.

Readiness for organizational changes correlates
with satisfaction with relationships with employees
(r=0.36 at p<0.05). Therefore, if mutual assistance

relationships are established in the team, employees
trust each other. Then favorable psychological
climate develops, then they are more ready for
changes within the organization, are involved in
ongoing processes, and strive to adapt to changes.

4 CONCLUSIONS

1. The interviewed teachers of secondary schools
(Irkutsk and Bratsk) are characterized by an average
level of general psychological readiness for
organizational changes and its individual
components. Low level values are fixed on the scale
of "Relevance of changes”. So, accepting the
inevitability of changes, positively assessing their
capabilities to implement innovations, teachers still
have doubts about their effectiveness.

2. Analysis by gender and age did not reveal
significantly significant differences in the level of
psychological readiness for organizational changes.
There is a tendency to shift grades towards higher
among male teachers both on the general readiness
scale and on the components "Relevance of changes”,
"Personal attitude”, but men are more skeptical in
predicting the “feasibility of changes”.

3. Also indicators of job satisfaction mostly are in the
range of the average level. The teachers gave the
highest marks on the scales: "Satisfaction with
achievements in  work"”, "Satisfaction with
relationships with employees", "Satisfaction with
working conditions”. The lowest scores are in the
scales: "The level of claims in professional activity",
"Preference of the work performed to earnings".

4. There is a direct positive relationship between the
integral indicators of psychological readiness for
organizational changes and job satisfaction.

5. The development of psychological readiness for
organizational changes among teachers is possible in
the conditions of a specially developed program
aimed at increasing job satisfaction. Such
programmes have to include the optimization of the
system of material and non-material incentives, the
creation of discussion platforms and collegial
decision-making, the development of personal
resources of psychological security, professional
development in order to master innovative methods
and technologies of teaching.

If any, should be placed before the references section
without numbering.



REFERENCES

Moore, R., Lopes, J.,, 1999. Paper templates. In
TEMPLATE 06, 1st International Conference on
Template Production. SCITEPRESS.

Smith, J., 1998. The book, The publishing company.
London, 2" edition.

Volkov, A.A., Nazarov, |.N., Chursinova, O.V., 2015.
Formirovanie psikhologicheskoi gotovnosti pedagoga k
innovatsionnoi deyatel'nosti [Formation of the teacher's
psychological readiness for innovative activities].
Fundamental'nye issledovaniya, 2-23.

Vorontsova E. G., 2018. Study of Peculiarities of
Psychological Readiness for Professional Activity of
Personalities in University Educational Space. Baikal
Research Journal, vol. 9, no. 3.

Vyatkin, A.P., 2006. Problema psihologicheskoj gotovnosti
k ekonomicheskoj deyatel'nosti [The problem of
psychological readiness for economic activity].
Izvestia IGEA, Ne3 (48). pages 97-100.

Derevtsova l.V., Kartapoltseva M.A., Snitsareva P.A., Sych
S.A., 2021. E-Learning System Development:
Challenges and Threats in the Digital Economy. Baikal
Research Journal, vol. 12, no. 3.

Karpov, A. V. 2011. Psikhologiya soznaniya:
Metasistemnyi  podkhod [The Psychology of
Consciousness: A Metasystem Approach]. M.:
Izdatel'skii Dom RAO.

Naumtseva, E.A., 2016. Psikhologicheskaya gotovnost' k
organizatsionnym izmeneniyam: podkhody, ponyatiya,
metodiki [Psychological readiness for organizational
change: approaches, concepts, methods].
Organizacionnad psihologid, 6, (2), 55-74.

Naumtseva, Y., 2016. Analiz psikhometricheskikh svoystv
russkoyazychnoy versii  oprosnika D. Kholta
«Gotovnost' k organizatsionnym izmeneniyamy»
[Analysis of the psychometric properties of the Russian
version of the questionnaire «Ready to organizational
changes» by D. Holt]. Organizacionnad psihologid
(Organizational Psychology), vol. 6, no 4, pp. 104-117.

Naumtseva, E.A. , Stroh, W.A., 2020. Psikhologicheskaya
gotovnost' k organizatsionnym izmeneniyam i ee
sotsial'no-psikhologicheskie prediktory [Psychological
Readiness for Organizational Change and its Socio-
Psychological Predictors]. Sotsial'naya psikhologiya i
obshchestvo 11, (4), 151-164.

Pishchik, V.I., 2019. Psikhologicheskaya gotovnost' k
izmeneniyam \Y organizatsii menedzherov,
otnosyashchikhsya ~ k  raznym pokoleniyam.
[Psychological Readiness for Changes in the
Organization of managers belonging to different
generations]. Vestnik Udmurtskogo universiteta. Seriya
Filosofiya. Psikhologiya. Pedagogika, 29, (1), 43-47.

Terekhova, T., Trofimova, E., 2021. Lichnostnaya
gotovnost' regional'nykh predprinimateley malogo
biznesa k izmeneniyam v kontekste sub"ektivnoy
neopredelennosti [Personal readiness of regional small
business entrepreneurs to change in the context of
subjective uncertainty]. Organizacionnad psihologid

(Organizational Psychology), vol. 11, no 4, pp. 36-57
(in Russian)

Sanzhaeva, R.D., 2016. Gotovnost' i ee psikhologicheskie
mekhanizmy [Readiness and its psychological
mechanisms]. Vestnik Buryat-skogo gosudarstvennogo
universiteta. Obrazovanie. Lichnost'. Obshchestvo., 2,
6-16.



