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Abstract:  The article is devoted to the study of the collaborative educational environment in the preparation of 

pedagogical university students by the example of the use of dramatization in the study of a foreign language. 

The study of the problem is based not only on teaching a foreign language, but also on the development of a 

creative personality in demand by modern society. Collaboration is considered a joint activity aimed at 

creating projects in which each participant is able to express himself and bring something characteristic of 

himself to the final result. The authors carried out the experiment, which showed that after three years of 

studying a foreign language the students of the experimental group increased motivation to study it. The 

proposed method of collaborative learning allows you to maintain motivation to learn a foreign language at a 

high level, promotes the formation of communication skills, teaches students to work in a team, to be 

responsible for overall success. Students actively participate in activities, showing their talents and creativity.

1 INTRODUCTION 

In the modern world of the changing geopolitical 

situation, the tasks of professional training of 

personnel capable of adapting to society and focused 

on independence, creative initiative, competitiveness, 

mobility arise. The leading factor of social adaptation 

in modern society is the knowledge of foreign 

languages (Kolesnik et al., 2017). A foreign language 

is necessary for a future teacher to exchange 

progressive teaching experience with foreign 

partners, to study foreign literature, read professional 

journals, write articles for publication in foreign 

scientific publishing houses, participate in 

international conferences, and use a wide range of 

primary sources published in foreign languages in 

their activities (Vlasenko et al., 2018). 

According to the National Doctrine of Education 

in the Russian Federation until 2025, along with other 

main goals and objectives of modern education, the 
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following are distinguished: versatile and timely 

development of youth, development of self-education 

skills and self-realization of the individual (Belova et 

al., 2019).  

A modern lesson in a foreign language should not 

only form the skills of speech communication, but 

also give students the opportunity to realize 

themselves creatively, take initiative, independence, 

responsibility. This opportunity is provided by the 

technology of collaboration – the process of joint 

activity of two or more people in any field to achieve 

common goals, in which knowledge is exchanged, 

learning and agreement is reached. As a rule, this 

process requires the presence of a governing body, 

while the form of leadership can also be public with 

the cooperation of equal members of the community 

(Wikipedia, 2023). 

The term "collaboration" can be found in such 

sciences as economics, sociology. In the natural 

sciences, we are talking about "cooperation", which 



  

has always occurred and will continue to occur in the 

interaction between partners. The collaboration 

contains a reference to a jointly created project, in 

which each participant brought something 

characteristic of himself (Vocabulary: collaboration, 

2015). 

Collaboration training is considered in pedagogy 

as a model, approach, method and educational 

technology. N. V. Paveleva (Paveleva, 2010) sees the 

realization of the idea of such training in the 

preparation of projects in groups, organization of 

seminars during which information is searched, 

discussed, debated and a common decision is made. 

This approach requires students and teachers to work 

together. Foreign researchers J. McInnerney and 

T. Roberts present collaborative learning as a model 

for organizing the learning process (McInnerney et 

al., 2009). The main role in the classroom is given to 

students, their independent work in interaction, while 

the teacher performs the function of an observer 

endowed with wise experience. I. Y. Tarkhanova 

believes that group work during collaborative 

learning allows acquiring in-demand skills. Such 

training is aimed at the acquisition of flexibility and 

openness by students, since the process takes place in 

natural conditions of creative interaction and activity 

(Tarkhanova, 2012). 

Co-education ensures overcoming the fear of 

making a mistake while speaking a foreign language, 

struggling with self-doubt, as students interact with 

each other, and not with a senior mentor. Their 

interaction is aimed at solving a common problem, 

finding answers, understanding the essence, while the 

teacher's task is to promote the socialization of 

students, since in the aspect of intercultural 

interaction "students should be open to meeting with 

other sociocultures, which will be the key to 

successful integration and assimilation" (Baronenko 

et al., 2021). In the modern world, the ability to 

cooperate, negotiate, and effectively solve tasks is of 

great importance. Joint training is based on the 

principles of mutual assistance and interaction. All 

members of the group feel a shared responsibility for 

everyone's success, and everyone is responsible for 

the success of the group, that is, they try to be 

effective. The meaning of collaborative learning is 

shared responsibility for the fulfillment of 

educational tasks and the achievement of a situation 

of success by each student, the disclosure of his 

capabilities (Lazarev, 2023). 

The purpose of collaborative foreign language 

teaching is to develop skills of cooperation in the joint 

solution of a given communicative task, taking into 

account the immersion of participants in a common 

communicative context. Collaborative learning 

contributes to the formation of professional qualities 

of students – would-be foreign language teachers.  

In the presented research dramatization is one of 

the methods of collaborative teaching. Dramatization 

is seen as "a harmonious combination of theatrical art 

with the pedagogical process according to its goals 

and principles of construction (collectivity, 

distribution of roles, the need for pedagogical 

guidance)" (Chumakova, 2005). 

Dramatization is an effective form of work with 

students, as it arouses interest not only in learning a 

foreign language, but also in the culture of its people, 

and also develops the ability to stay on stage, work 

with the audience, overcome uncertainty. The use of 

elements of dramatization in learning a foreign 

language contributes to the improvement of phonetic, 

lexical and grammatical skills; it teaches to use 

phrases and cliches competently in different 

situations, to understand the interlocutor's speech; 

deepens knowledge of literature and country studies; 

it allows using the acquired knowledge in practice; it 

encourages working in a team and achieving success. 

At the first stage of the collaborative work, 

students discuss what event they want to devote their 

mini-performance to and what exactly they want to 

put on (an excerpt from a work of art, a self-written 

plot on the relevant topic). The script is thought out 

taking into account performers’ capabilities and 

talents so that each student can open up as much as 

possible on stage. Having determined the main line of 

the plot, students distribute assignments: writing 

texts, selecting music and songs, technical issues of 

the design of the performance. When the script is 

ready, the joint process of creating the magic of the 

performance begins. Everyone learns their roles and 

rehearses individual scenes with partners. Each role 

is peculiar, it needs to be developed, thought out, and 

refined. At this moment, it is important to provide 

pedagogical support of working on roles, when 

students become artists, directors, and viewers: they 

look at the process from the outside and advise what 

can be improved and how. The success of the event 

depends on the success of everyone, so collective 

creativity contributes to the mutual control of the 

work. Students follow each other's work with interest, 

listen to the opinions of their fellows and try to 

control their behavior and speech. 

We conducted a pedagogical experiment among 

third- and fifth-year students studying German as a 

second specialty at the Faculty of Foreign Languages 

of the Federal State Educational Institution of Higher 

Education "South Ural State Humanitarian 

Pedagogical University". There were 35 people in the 



  

experimental groups and 24 people in the control 

ones. The work in the three experimental groups was 

carried out for three years within the course of 

collaborative learning with the use of dramatization. 

With the students of the control groups the classes 

were conducted in the usual mode.  

During three years of studies, the experimental 

groups students prepared dramatizations of poetic 

forms: "The Forest King" by I. Goethe, "The Glove" 

by F. Schiller, excerpts from such pieces from 

German literature, as "Baby Tsaches" by E.T.A. 

Hoffman, "Treachery and Love" by F. Schiller, from 

fairy tales "The Bremen Town Musicians", "King 

Drozdoborod", "The Golden Goose" by the Grimm 

brothers. In March 2021, one of the experimental 

groups participated in the competition of theatrical 

productions in German "Märchenwelt" on the basis of 

the "Association of City Libraries" of the town of 

Magnitogorsk, Chelyabinsk region, Russia. As a 

result, the group took 1st place with the fairy tale 

"Bremen Town Musicians". By the New Year 2023, 

the same group had prepared a musical "The Snow 

Queen: A Cold Heart" in German. The students 

distributed the roles, came up with a script and text 

for the characters, picked up the music. Such joint 

creative activity inspires students to learn the 

language and improve their professional 

competencies. They continue to discuss the details of 

the performance in their free time, which unites the 

team and sets goals for them to achieve together. 

2 METHOD 

At the initial stage (ascertaining experiment) at the 

end of the second year, a survey of students was 

conducted in order to assess their interest in learning 

a second foreign language. As a criterion, a 

motivational component was identified and three 

levels of its formation were described: low: a weak 

need to learn a second foreign language; average: 

understanding the need to learn a second foreign 

language; high: the presence of motivation and the 

need to speak two foreign languages. 

A student's answer, indicating a positive attitude 

to the subject, is estimated at three points; a neutral 

answer is estimated at two points; an answer that 

allows you to judge a negative attitude is estimated at 

one point. The questionnaire questions are the 

follows: 

1. Are you happy to study German at university? 

a) it depends  b) yes, with pleasure  c) no 

2. Are you happy to attend the lessons of a 

practical German course, or would you rather choose 

another subject? 

a) I would prefer a different subject 

b) it depends  c) I attend them with pleasure 

3. If the teacher said that the students didn't have 

to be at the German lesson the following day, would 

you feel sorry about it? a) I would feel sorry           b) 

I wouldn't feel sorry   c) I don't know 

4. How would you react to the fact that you will 

have a German lesson postponed? 

a) negatively b) calmly c) positively 

5. Do you like to study German on your own? 

 a) yes, I do  b) no   c) sometimes  

6. Would you like to have fewer classroom hours 

devoted to the German language? 

a) I don't know   b) I wouldn't   c) I would  

7. Do you tell your parents or friends about your  

German lessons? 

 a) often b) rarely c) never 

At the final stage of the experiment, at the end of 

the 5th year, a repeated questionnaire was conducted 

among the students of the experimental and control 

groups. 

3 RESULTS 

To determine the level of formation of the 

motivational component, we calculated the points 

received: high level – 17-21 points; average level –  

11-16 points; low level – 0-10 points. We presented 

the results of the survey in the table (Table 1). 

Table 1: Distribution of students of the experimental and 

control groups according to the levels of formation of the 

motivational component during the ascertaining 

experiment. 

 

Analyzing the results obtained, we see that the 

level of formation of the motivational component in 

the experimental and control groups is average for 

most students. 

 Training in the experimental groups was 

conducted for three years within the course of 

collaborative learning with the use of dramatization. 

Training in the control groups was carried out 

according to the standard scheme. After conducting a 

Groups 
Levels of Motivational Component 

Low Average High 

Experimental 
5 20 10  

14,3% 57,1% 28,6% 

Control 
3 14 7 

12,5% 58,5% 29% 



  

repeated survey among the students of the 

experimental and control groups at the final stage of 

the experiment, we obtained the results, presented in 

Table 2. After analyzing the data in this table, we can 

conclude that in the experimental groups the level of 

the motivational component increased significantly 
after the experiment. The survey did not reveal 

students with a low level of the motivational 

component. The number of students with a high level 

of motivation increased by 17.2% compared to the 

previous results. The number of students with an 

average level of the motivational component (54.2%) 

is slightly more than with a high one (45.8%). 

Table 2: Distribution of students of the experimental and 

control groups by levels of the motivational component 

during the final stage of the experiment. 

 

The level of the motivational component in the 

control groups decreased slightly. The number of 

students with a high level of motivation decreased by 

16.5% compared to the previous results. Due to this, 

the number of students with an average level of 

motivation increased by 12.4% and with low 

motivation by 4.1%, such a general decrease in 

motivation in the control groups during the last 

semester of study can be explained by accumulated 

fatigue when they have to work on a thesis and at the 

same time prepare for practical and laboratory 

classes. The results of the experiment on the use of 

collaborative learning with elements of dramatization 

in foreign language classes revealed a significant 

increase in motivation to study it. Despite the same 

workload and general fatigue, the students of the 

experimental groups note a positive attitude to the 

German language as a discipline where they find 

support and help, where they show creativity and 

unite by working together. 

4 CONCLUSIONS 

The analysis of scientific literature on the research 

problem and the results of the experiment allow us to 

highlight some positive aspects of collaborative 

learning when the educational process is built by the 

teacher on the principles of collective activity. 

Collaborative learning increases motivation, 

contributes to the formation of communicative skills 

and necessary competencies, teaches students to work 

in a team, be responsible for overall success, and 

make decisions independently. Students actively 

participate in activities, showing their talents and 

creativity. Training in collaboration forms students' 

critical thinking, teaches them self-organization and 

self-regulation, while the teacher is also in a creative 

search for new forms of work and assignments. 
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